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Rosary Catholic Primary School                                
Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Rosary Primary School 

Number of pupils in school  279 (R-Y6) 

Proportion (%) of pupil premium eligible pupils 43% 

Academic year/years that our current pupil premium 
strategy plan covers 

2025/2026 to  

2027/2028 

Date this updated statement was published November 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Sophie Kennedy 

Headteacher 

Pupil premium lead Sophie Kennedy 

Governor / Trustee lead Anne Blayney 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £160,590 
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Part A: Pupil premium strategy plan 

Statement of Intent 

At Rosary, we have high aspirations and ambitions for all our children, ensuring that 

each child reaches their full potential, both academically and socially irrespective of 

their home background or the challenges they face. The focus of our pupil premium 

strategy is to support disadvantaged pupils to achieve that goal, including progress for 

those who are already high attainers.  

Common barriers experienced by vulnerable children may include: less support at 

home; weak language and communication skills; lack of confidence; more frequent 

behaviour difficulties; and attendance and punctuality issues. There may also be 

complex family situations that prevent children from flourishing and challenges are 

varied across different age groups. The activity we have outlined in this statement is 

intended to support the needs of vulnerable children, regardless of whether they are 

disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point at which need is identified 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Early Reading Support 

Assessments show that pupils attaining within the lowest 20% of each 
class in reading often include a higher proportion of disadvantaged 
pupils. 

2 Oracy (Speaking and Listening) 

Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These issues are evident from Reception through 
to Key Stage 2 and are generally more prevalent among disadvantaged 
pupils than their peers. 

3 Writing 

Assessments show a consistent gap in attainment between 
disadvantaged pupils and their peers, particularly in meeting the 
expected standard at the end of Key Stage 2. 

4 Emotional Literacy and Regulation 

Assessments (including wellbeing surveys), observations, and 
discussions with pupils and families have identified a rising trend in 
social and emotional issues affecting many pupils. These challenges 
particularly impact disadvantaged pupils and have a negative effect on 
their attainment and engagement. 

5 Attendance 

Attendance data over the last three years indicates that attendance 
among disadvantaged pupils has been 2.1–3.5% lower than that of their 
peers. In 2024–25, 25% of disadvantaged pupils were persistently 
absent compared to 7.2% of their peers. Our assessments and 
observations indicate that this absenteeism is having a negative impact 
on disadvantaged pupils’ progress. 

6 Access to Learning Experiences Beyond the Classroom 

Disadvantaged pupils often have fewer opportunities to engage in en-
richment activities and educational experiences beyond the classroom, 
which can limit their cultural capital and breadth of learning. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonics 
scores and reading 
attainment among 
disadvantaged pupils. 

 

• Phonics scores for disadvantaged pupils are at least 
85%. 

• KS1 reading outcomes by 2028 show that more than 
80% of disadvantaged pupils meet the expected 
standard. 

• KS2 reading outcomes by 2025 show that more than 
80% of disadvantaged pupils meet the expected 
standard. 

Improved oral language 
skills and vocabulary 
among disadvantaged 
pupils. 

 

• Assessments and observations indicate significantly 
improved oral language among disadvantaged pupils. 

• Evidence triangulated through pupil discussions, book 
scrutiny, and formative assessments demonstrates 
closing gaps in oracy and vocabulary. 

Improved writing 
attainment for 
disadvantaged pupils at 
the end of KS2. 

• KS2 writing outcomes by 2025 show that more than 
80% of disadvantaged pupils meet the expected 
standard. 

To achieve and sustain 
improved wellbeing for 
all pupils, particularly 
disadvantaged pupils. 

 

• Sustained high levels of wellbeing demonstrated by: 

• Qualitative data from pupil voice, surveys, and teacher 
observations. 

• A significant increase in participation in enrichment 
activities, particularly among disadvantaged pupils. 

To achieve and sustain 
improved attendance for 
all pupils, particularly 
disadvantaged pupils. 

 

• Overall absence rate for all pupils no more than 3.5%. 

• Attendance gap between disadvantaged and non-
disadvantaged pupils reduced by at least 1%. 

• Persistent absence gap not exceeding 5% between dis-
advantaged and other pupils. 

Increased cultural 
capital and access to 
enrichment 
opportunities. 

 

• Pupils regularly visit London landmarks, galleries, and 
museums, experiencing a range of historical artefacts 
and art to inspire learning. 

• Pupils participate in residential trips (e.g., Year 6 
school journey) to experience contrasting localities 
and develop independence. 

• All pupils, particularly disadvantaged pupils, have 
access to a range of after-school clubs (e.g., multi-
sports, chess, drama, music, and art). 
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Activity in this academic year 

This details how we intend to spend our pupil premium this academic year to address 

the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £21,750 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase additional resources for our 
DfE-validated Systematic Synthetic 
Phonics programme (Little Wandle 
Letters and Sounds) to secure stronger 
phonics teaching for all pupils. 

 

Provide CPD for all staff in teaching 
LWLS. 

Phonics approaches have a strong evidence base 
that indicates a positive impact on the accuracy of 
word reading (though not necessarily 
comprehension), particularly for disadvantaged 
pupils: 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

 

1,2 

Establish oracy interventions across 
EYFS and KS1 (e.g. Kidstalk, Talk Boost, 
Box Clever, Interactive Stories, Attention 
Autism, and Colourful Semantics). 
 
Explicitly teach Tier 2 vocabulary and tar-
get disadvantaged pupils using Vocabu-
lary Walls. 
 
Kagan Lead to introduce structures to 
new staff and monitor use to support 
classroom talk. 

There is a strong evidence base that suggests oral 
language interventions, including dialogic activities 
such as high-quality classroom discussion, are in-
expensive to implement with high impacts on read-
ing: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

2 

Enhancement of our Rosary Curriculum 
to ensure inclusion for all through 
adaptive teaching. Update resources 
(including technology). 

 

Provide Subject Lead and teacher 
release time to embed key curriculum 
elements and deliver CPD. 

High-quality teaching for all and effective 
curriculum design have the greatest impact on 
pupil outcomes, especially for disadvantaged 
pupils. 
Source: EEF, “The Pupil Premium: Using 
Evidence to Maximise Impact.” 
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Support staff to attend CPD to develop 
skills for working 1:1 and in small-group 
interventions (e.g. LWLS, Talk Boost, 
Box Clever, Interactive Stories, Attention 
Autism, Colourful Semantics). 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

2, 3 

Improve the quality of social and emo-
tional learning across the school. 

 

Ensure all new staff are TIPiC trained. 

 

Introduce Zones of Regulation – CPD for 
new staff, refresher training for all, and 
purchase of pupil resources. 

 
Therapist to support SEMH needs; Well-
being Room timetable to include Quiet 
Lunch and therapy sessions; implement 
Lego Therapy. 

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes 
at school and in later life (e.g. improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educa-
tionendowmentfoundation.org.uk) 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £129,730 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Deliver additional synthetic 
phonics sessions for 
disadvantaged pupils requiring 
further support (LWLS ‘Keep Up’ 
and ‘Catch Up’). 

 

Purchase SEND and Rapid 
Phonics resources and provide 
training for all intervention staff. 

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged backgrounds.  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

 

1 

Purchase and implement 
targeted programmes to improve 
listening, narrative, and 
vocabulary skills (e.g. Talk Boost, 
Box Clever, Interactive Stories, 
Attention Autism, and Colourful 
Semantics) in EYFS and KS1. 

 

Oral language interventions can have a positive 
impact on pupils’ language skills. Approaches 
that focus on speaking, listening and a 
combination of the two show positive impacts on 
attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

2 

Small group interventions in 
writing including Colourful 
Semantics (EYFS) 

 

Evidence shows small group tuition can 
accelerate progress for pupils working below 
expected standards. 

3 

Small group tuition for pupils not 
yet at the expected standard in 
Reading, Writing and Maths, 
including Year 6 SATs Booster 
Groups. 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1,2,3 

Maths fluency groups and 
Multiplication Tables Check 
(MTC) preparation. 

EEF evidence supports frequent, short, struc-
tured practice in fluency skills to secure founda-
tional maths understanding. 

3 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 9,110 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Staff training on Zones of 
Regulation with the aim of 
enhancing behaviour support 
across school.  

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g. improved academic performance, 
attitudes, behaviour and relationships with 
peers). 

 

4 

Targeted SEMH groups to support 
wellbeing and behaviour 
regulation. 

Purchase Connect Ed Therapy 
(individual) and Mental Health in 
Schools Team support (group). 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence and 
persistent absence. 

5 

Fund school trips, curriculum 
enrichment (including music tuition 
and clubs), including provision for 
higher attainers. 

Evidence highlights the positive link between 
enrichment opportunities, cultural capital, and 
pupil motivation and engagement. 

4,6  

Further development of the 
Library/Exploration Zone in the 
Small Hall to promote reading 
engagement. 

Reading engagement is a strong predictor of 
attainment; improved environments can 
increase motivation to read. 

2,4 

Run additional clubs such as Latin 
Club and Book Club to support 
cultural capital and reading for 
pleasure. 

Enrichment and academic clubs enhance 
vocabulary, curiosity, and academic 
confidence. 

4, 6 

Contingency fund for acute issues. 

 

Based on our experiences and those of similar 
schools to ours, we have identified a need to 
set a small amount of funding aside to respond 
quickly to needs that have not yet been 
identified. 

1-5 

 

Total budgeted cost: £160,600 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Further information  

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demon-

strates this has significant benefits for pupils, particularly disadvantaged pupils.  

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on exercise and build-

ing life skills such as confidence, resilience and socialising. Disadvantaged pu-

pils will be encouraged and supported to participate. 

Planning, implementation, and evaluation 

Previous years’ results and intervention programmes are monitored and evaluated so 
that we can ensure that we spend the money on those strategies that have the biggest 
impact on the children’s progress and attainment.  

In planning our new pupil premium strategy, we triangulated evidence from multiple 

sources of data including assessments, engagement in class book scrutiny, conversa-

tions with parents, students and teachers in order to identify the challenges faced by 

disadvantaged pupils.  

We looked at a number of reports, studies and research papers (including the EEF’s 

implementation guidance ) about effective use of pupil premium, the impact of disad-

vantage on education outcomes and how to address challenges to learning presented 

by socio-economic disadvantage. We also looked at studies about the impact of the 

pandemic on disadvantaged pupils.  

We will evaluate our 3 year strategy and will adjust our plan over time to secure better 

outcomes for pupils.  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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Part B: Review of the previous academic year 2024/25 

Outcomes for disadvantaged pupils at the end of KS2 

• Each year we report on the outcomes for our disadvantaged pupils relative to the outcomes of other 
pupils in the year group and national figures at the end of KS2. We use this analysis to measure the 
effectiveness of our pupil premium provision and to make decisions on future spending. It is important 
to remember that each cohort of pupils is different, with differing SEND needs, so year to year there 
will be variances in outcomes. 43% of disadvantaged pupils had SEND in 2025 

Attainment of Disadvantaged pupils at KS2  
• In 2025 the % of disadvantaged pupils at KS2 achieving the expected standard in reading, writing and 

maths (63%) was in line with ‘other’ pupils nationally (68%) and well above DP nationally (46%). 

% Year 6 pupils attaining expected level  
 2023 2024 2025 

 Rosary 

(DP) 

Rosary  

Other 

Pupils 

National 

Other 

Pupils 

Rosary 

(DP) 

Rosary  

Other 

Pupils 

National 

Other 

Pupils 

Rosary 

(DP) 

Rosary  

Other 

Pupils 

National 

Other 

Pupils 

Reading  88 92 78 71 83 79 100 82 81 

Writing 69 100 77 67 83 77 75 79 77 

Maths 81 96 79 67 78 80 88 88 80 

R,W& M 69 92 66 67 72 68 63 71 68 

•  

• KS2 Average Scaled Scores 
In 2025 the average Reading and GPS scaled scores of disadvantaged pupils at Rosary were above that of 
DP pupils nationally. Maths scaled scores were above that of DP and ‘all pupils’ nationally.  
 

 2024 

Rosary (DP) 

2024 

National All 

Pupils 

2025 

Rosary 

(DP) 

2025 

National 

(DP) 

2025 

National 

All Pupils 

Reading 104 105 105.5 103 106 

GPS 104 105 104 102 105 

Maths 102 104 107.3 102 105 

•  

• Progress of Disadvantaged pupils at KS2 2025 

We do not have national progress data for 2025 as there were no KS1 SATs in 2021 due to COVID. FFT 
progress data from EYFS to end of KS2 shows an upward trend from pupils’ starting points and PP pupils 
met their challenging targets in Reading, Writing and Maths. 

 

3 Year Review 

Although the attainment and progress of PP pupils at KS2 is positive compared to national, we continue 

to strive to close the gap between our disadvantaged pupils and other pupils especially in writing where, 

throughout the school, the gap is the widest. We achieved the outcomes we set out to achieve by 

2024/25, as stated in the ‘Intended Outcomes’ section above, in Reading and Maths. PP pupils 

exceeded the target of 80% in Reading and Maths and narrowly missed it in Writing (75%). 

In 2025, 100% of our disadvantaged Yr1 children reached the expected standard or above in the 

Phonics screening check.  



10 

The Yr4 MTC scores of disadvantaged children rose from 17.9 in 2024 to 22.6 in 2025 and the gap 

between DP and ‘others’ is closing. 

Having reviewed our Intended Outcomes: 

-fluency continues to be a key focus across the school with particular focus on number bonds, times 

tables and rapid recall. DP fluency groups have been set up to further develop these skills.  

-writing will continue to be a focus across the school with particular attention on enriching vocabulary 

and providing opportunities to write for purpose and audience. 

Attendance data  

 2022/23 

DP 

2022/23 

Other 

2023/24 

DP 

2023/24 

Other 

2024/25 

DP 

2024/25 

Other 

School 92% 95.5% 93.4% 95.5% 92.4% 95.3% 

Camden 92% 94.3% 93.1% 95.2% 92.9% 95.3% 

National 91.6% 94.5% 91.6% 95.1% 92% 95.4% 

 

DP attendance data is in line with local and national data. Our gap between DP and ‘Other’ remains a 

significant challenge and will continue to be a focus for 25/26. 

We are actively tackling the ongoing challenge of persistent absence. An action plan has been initiated 

to comprehensively review and enhance our attendance strategies, ensuring all stakeholders are 

involved. 

In addition to academic outcomes, the grant was used to enable all children to take part in enrichment 

activities including after school clubs, residential trips, theatre and other curriculum related visits. This 

Cultural Capital is vital in providing a broader knowledge and understanding of the world. Through 

participation in these physical and cultural activities, pupils are supported to develop resilience, self-

confidence and motivation.  
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