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The National Curriculum for Music aims to ensure that all pupils:  

• perform, listen to, review and evaluate music across a range of historical periods, genres, styles and traditions, including the works of the great composers and 
musicians.  

• learn to sing and to use their voices, to create and compose music on their own and with others, have the opportunity to learn a musical instrument, use 
technology appropriately and have the opportunity to progress to the next level of musical excellence. 

• understand and explore how music is created, produced and communicated, including through the inter-related dimensions: pitch, duration, dynamics, tempo, 
timbre, texture, structure and appropriate musical notations.

Intent: A passion for and commitment to a diverse range of musical activities. A musical understanding underpinned by high levels of aural perception, 
internalisation and knowledge of music, including developing levels of instrumental and vocal skills.  

Very good awareness and appreciation of a range of different musical traditions and genres. 

An understanding of how the historical, social and cultural origins of music, contributes to the diversity of musical styles.  

The ability to use musical terminology effectively, accurately and appropriately.

We have broken down our learning into 5 main disciplines: 

Listening: Beat, Pitch, Instrumentation, Dynamics, Structure, Tempo, Articulation/Expression and Tonality/Harmony 

Performance: Singing and Instrumental 

Composition: Instrumental and song-writing 

Notation 

Cultural Understanding



LISTENING

EYFS KS1 LKS2 UKS2

Beat • Can you find the beat?  
• Can you join in and clap or 

march in time to the beat?

• Can you find the beat and clap 
along to the music? 

• Can you hear where the most 
important beat is?  

• Can you count 1234 or 123 in time 
with the music?

• Is the music in 3 or 4 time? 
• Can you count along to the music to show 

where the beats are? 
• Can you find beat 1? 
• Begin to be able to conduct the music in 3 

or 4 time using correct conducting pattern

• Is the music in 3, 4 or 6/8 time? 
• Can you count along to the music, showing 

where the beats are and where the strongest 
beat is? 

• Can you hear the syncopation across the 
beats? 

• Can you hear the emphasised 2nd and 4th 
beats in reggae?

Pitch • Is the note high or low? • Which note is higher and which is 
lower?  

• Does the pitch of the tune change 
gradually or suddenly? 

• Does the melody move in steps 
(next-door notes) or in leaps (jumps) 

• Using do-re-mi, begin to understand 
the direction of the tonic, supertonic 
and mediant 

• Is it an ascending/descending phrase? 
• Begin to develop an understanding of 

intervals.  
• Begin to aurally recognise an octave and a 

5th using somewhere over the rainbow and 
twinkle to help pitching. 

• Where in the phrase is the highest note? E.g. 
which is the highest word in the line? 

• Relation to talking, e.g. most important word 
higher etc.  

• Relation of pitch to structure, expression, 
dynamics, instrumentation  

• Continue to develop understanding and 
recognition of intervals, beginning to recognise 
a 3rd as well as soldifiying the 5th and octave. 

Instrumentation • Can you hear one instrument 
playing or more than one? 

• Which instrument can you hear? 
(solo) 

• Which family of instruments does it 
come from?

• Which instrument can you hear? (duet/
ensemble) 

• How is the player making the sound? (e.g. 
blowing, bowing, strumming, hitting etc.) 

• Begin to think about texture - how the 
sounds are layered together. Are the 
instruments playing the same thing or are 
they playing independent lines?

• Which country is the instrument playing from?  
• Idea of the word timbre (tone colour) - the 

particular tone which distinguishes sounds from 
one another. When you sing along to a song, 
think about how your voice sounds different 
from the singer in the recording.  

• Continue to develop understading of texture. 
Which instruments are playing the same thing? 
How do the different parts playing fit together? 
Homophonic/Polyphonic/Unison/Monophonic

Dynamics • Is the music loud or quiet? • Begin to understand and use the 
words dyanmics, pianissimo, piano, 
forte and fortissimo. 

• Begin to understand and use the words 
crescendo and dimenuendo.  

• Introduce the term accent

• Be able to identify where the loudest moments 
in the phrase are.  

• Talk about music using Italian terms 
• Develop understanding of how dynamics can 

be used to enhance and convey expression in 
music.  

• Begin to understand phrasing as different from 
dynamics.  

• Begin to notice the relationship bweteen 
dynamics and pitch - i.e. the climax of the 
phrase is often the highest and the loudest 
moment. 



Pitch • Is the note high or low? • Which note is higher and which is 
lower?  

• Does the pitch of the tune change 
gradually or suddenly? 

• Does the melody move in steps 
(next-door notes) or in leaps (jumps) 

• Using do-re-mi, begin to understand 
the direction of the tonic, supertonic 
and mediant 

• Is it an ascending/descending phrase? 
• Begin to develop an understanding of 

intervals.  
• Begin to aurally recognise an octave and a 

5th using somewhere over the rainbow and 
twinkle to help pitching. 

• Where in the phrase is the highest note? E.g. 
which is the highest word in the line? 

• Relation to talking, e.g. most important word 
higher etc.  

• Relation of pitch to structure, expression, 
dynamics, instrumentation  

• Continue to develop understanding and 
recognition of intervals, beginning to recognise 
a 3rd as well as soldifiying the 5th and octave. 

Instrumentation • Can you hear one instrument 
playing or more than one? 

• Which instrument can you hear? 
(solo) 

• Which family of instruments does it 
come from?

• Which instrument can you hear? (duet/
ensemble) 

• How is the player making the sound? (e.g. 
blowing, bowing, strumming, hitting etc.) 

• Begin to think about texture - how the 
sounds are layered together. Are the 
instruments playing the same thing or are 
they playing independent lines?

• Which country is the instrument playing from?  
• Idea of the word timbre (tone colour) - the 

particular tone which distinguishes sounds from 
one another. When you sing along to a song, 
think about how your voice sounds different 
from the singer in the recording.  

• Continue to develop understading of texture. 
Which instruments are playing the same thing? 
How do the different parts playing fit together? 
Homophonic/Polyphonic/Unison/Monophonic

Dynamics • Is the music loud or quiet? • Begin to understand and use the 
words dyanmics, pianissimo, piano, 
forte and fortissimo. 

• Begin to understand and use the words 
crescendo and dimenuendo.  

• Introduce the term accent

• Be able to identify where the loudest moments 
in the phrase are.  

• Talk about music using Italian terms 
• Develop understanding of how dynamics can 

be used to enhance and convey expression in 
music.  

• Begin to understand phrasing as different from 
dynamics.  

• Begin to notice the relationship bweteen 
dynamics and pitch - i.e. the climax of the 
phrase is often the highest and the loudest 
moment. 

Structure • Which line of music is longer? 
(e.g. 4 bars vs 8 bars)

• Listen to 2 sections of music. Are 
they the same or different?  

• AA 
• AB

• Listen to 3 sections of music. Which sections 
are the same?  

• ABA 
• ABB 
• AAB 
• How are the sections different? (think about 

links to other elements of music. Does one 
section have different instrumentation? Is 
one section higher?)

• Think about chorus/verse structure - how is the 
chorus distinct from the verses?  

• More aadvanced song structure.  
• Middle 8 



Tempo • Is the music fast or slow? • Does the music get faster or slower? 
• Does the tempo change gradually 

or suddenly?

• How would you describe the tempo of the 
music?  

• Does the tempo change at all during the 
piece?

• Understanding of the words rit and accel  
• Begin to understand the idea of rubato (stolen 

time) as a means of expression

Expression/Articulation • Are the notes played/sung in 
a bouncy or smooth way?

• Understand the words stacatto and 
legato 

• Begin to think about how the 
articulation of the phrase might 
affect the expression - e.g. smoother 
sounds might be calmer 

• How can we use our voices to show 
different emotitons? 

• Is the music fast or slow? 

Tonality/Harmony • Can you hear one or two notes 
being played at the same time? 

• Do the notes sound clashy 
(dissonant) or nice (consonant)

• Is the music mainly major (happy) or minor 
(sad)? 

• Recognise the relationship between tempo 
and tonality - not all sad music is slow! 

• Aurally recognise whether individual chords are 
major or minor.  

• Be able to form and adapt major and minor  
triads 

General 
understanding

• Active listening to music and 
begin to be able to express 
how the music make syou 
feel using musical opposites - 
e.g. sad/happy or excited/
calm

• Identify the beat of the music 
• Recognise changes in 

instrumentaion, dynamics, tempo 
and pitch

• Begin to use the terms: rhythm, 
instrumentation, pitch, beat, tempo, texture 
and use of silence to describe music  

• Be able to evaluate music using musical 
vocabulary to identify areas of likes/dislikes 

• Be able to understand layers of sounds and 
discuss their effect on mood and feelings

• Choose frmo a wide ranbge of musical 
vocabularly to accurately describe and 
appraise music including: pitch, dynamics, 
tempo, texture, lyrics and melody, 
accompaniment, drones and ostinato 

• Describe how lyrics often reflect cultural context 
and have a social meaning. 



PERFORMANCE

EYFS KS1 LKS2 UKS2

Singing • Take part in class singing 
• Join in with actions  
• Beginning to notice and respond 

to dynamics

• Take part in class singing 
• Accurately follow the melody 
• Begin to use some vocal expression, 

dynamics, articulation and diction 
• Vocally imitate changes in pitch 
• Follow instructions on how and when to sing 
• Be able to make and control long and short 

vocal sounds

• Develop sense of tonic and confidence 
singing in tune 

• Develop control of voice, including 
dynamics, expression, articulation and 
diction.  

• Sing in tune with expression  
• Maintain a vocal part within a group 
• Perform with controlled breathing 
• Begin to develop proper vocal support

Instrumental • Begin to develop a sense of beat 
and begin to be able to play an 
unpitched percussion part in time 
to a beat 

• Play with sensitivity to dynamics of 
the ensemble, following dynamic 
cues from the piano part.

• Be able to play an unpitched percussion 
instrument in time to the beat 

• Play senstivitely in an ensemble, following 
instructions on how and when to play an 
instrument 

• Be able to make and control long and short 
instrumental sounds 

• Experience playing the keyboards 
• Begin to develop an awareness of the 

musical alphabet and how to locate notes 
on the piano

• Maintain a simple part within a group, 
both rhythmic and melodic 

•  Play notes on an instrument with care 
so that they are clear 

• Develop ukulele skills and be able to 
play in time with an ensemble, at least 
the chords of C, Am and F.  

• Perform with control and awareness of 
others

• Maintain a part within a group, staying in 
time with the ensemble 

• Sustain a drone, melodic ostinato or chords 
to accompany singing 

• Perform with skilled controlled playing 
• Develop keyboard skills, be able to form 

simple triads 
• Understanding roman numerals I, IV and V in 

context of the 12-bar blues. 

COMPOSITION

EYFS KS1 LKS2 UKS2
Instrumental • Improvise (musical doodling) an 

unpitched rhythm as part of a call 
and response phrase

• Independently create a 4 beat rhythm (one 
bar), including ta (crotchet), ti-ti (quavers) 
and shh (rest) 

• Choose sounds to create an effect

• Begin to compose simple melodies using 
keyboards or glockenspiels 

• Create repeating patterns, ostinatos, 
both rhythmically (using unpitched 
percussion) and melodically (using 
pitched percussion or keyboards) 

• Choose, order and combine sunds to 
create an effect

• Create rhythmic patterns with an awareness 
of timbre and duration  

• Combine a range of musical devices, 
including melody, rhythm and chords 

• Use drones and ostinatos as accompniments 



Song-writing • Begin to be aware of words which 
end in the same sound e.g. who 
and moo 

• Begin to think about rhyming words 
• Be rhyme detectives looking for rhymes in 

songs we know.  
• Notice the pattern of the rhymes 
• Write a song together as a class

• Come up with rhyming pairs 
• Begin to develop an understanding of 

syllables  
• Be able to count the number of syllables 

in different words 
• Understand that pairs of lines need to 

have a similar number of syllables 
• Write lyrics for a verse and chorus in a 

group

• Be able to choose 4 chords as part of a 4-
chord chord sequence 

• Begin to be able to play these chords to 
accompany an original composition, either 
independently or as part of an ensemble.  

• Be able to write verses and chorus, using 
successful rhyme schemes and appropriate 
numbers of syllables in each line.  

• Begin to include more adbvanced sections 
e.g. a middle 8/bridge or an intro/outro

NOTATION

EYFS KS1 LKS2 UKS2
• Begin to recognise pictorial 

symbols which represent rhythms. 
E.g. farmyard rhythms in Nursery.  

• In Reception, begin to understand 
notated crotchets (ta), quavers 
(titi) and rests (shh 

• Recognise pictorial symbols for 
loud vs quiet 

• Recognise pictorial symbols for 
high vs low

• Be able to use rhythmic notation 
independently in a 4 or 8 beat composition  

• Have some awareness of how a rhythm 
would look written down 

• Begin some basic aural dictation 

• Be able to use rhythmic notation 
(including semiquavers and minims) to 
notate a composed rhythm 

• Recognise the notes EGBDF (every 
good boy deserves football) and FACE 
on the treble musical stave

• Use standard musical notation of quavers, 
crotchets, minims and semibreves in a 
rhythmic composition or aural dictation 

• Read and create notes on the treble 
musiscal stave 

• Understand the purpose of the treble and 
bass clefs 

• Understand and use the # and b symbols 
• Use and understand simple time signatures

CULTURAL UNDERSTANDING

EYFS KS1 LKS2 UKS2

Cycle A • Songs from around the world, 
introducing simple phrases in 
different languages 

• Peter and the Wolf, using music as 
representation

• Grieg and Fairytales - Hall of the Mountain 
King 

• London Soundscapes 
• Sea Shanties 
• Instruments of the orchestra and from 

around the world 
• West African Drumming 

• Samba and Brazilian Music 
• Ukulele

• Musical Britain in WW2 
• Protest Songs and music as a vehicle for 

social change 
• Reggae and Jamaican Music 

Cycle B • Songs from around the world, 
introducing simple phrases in 
different languages 

• Dance and coordination

• Carnival of the Animals and the Kanneh 
Mason family 

• Songs from around the world  
• Jazz and the Jungle Book

• American music and Rock and Roll 
• Carmen and Opera 
• Minimalism and 20th century music

• Star Wars and film music 
• Environment songs and band skills  
• The Blues and their history 
• History of Pop Music 


